
fireworks
ISSUE 002

The magazine for  the BBB community



3    
Welcome

4    
BBB News
What's happening at BBB
HQ 

6    
Musings from Anita
Collaborative Advocacy

9    
BBB Stories
Find out what some of our
BBB community is up to

11    
Community Interview
2022 ARIA Music Teacher
Awards

14   
Professional Learning
What really happens in
the percussion section?

19   
What's new in BBB+
Be the first to learn about
our new BBB tools.

CONTENTS

Did you know? 

2



Welcome to the second
edition of Fireworks  
Hello from BBB and our second edition of
Fireworks. We are so excited about the
content in this issue.
 
We called our member magazine Fireworks
because just like a firework does not reach its
potential until it is lit, knowledge has no
power until it is applied. This magazine is all
about knowledge and ideas to give you
power.
 
BBB News and Stories come from our team as
well as BBB Members and Educators in
Australia and Canada. These amazing people
are changing the narrative around music
education. We share this to encourage you -
you too can make your ideas happen! 
 
We know many of you will go straight to
Anita’s opinion piece on collaborative
advocacy and the latest professional reading
but wait until you read our community
interview – it’s so exciting!
 
Thank you for your amazing feedback about
Fireworks. We have loved hearing how much
you like this new format and value the
content.
 
The BBB Team 
Anita, Vanessa and Lea

WELCOME

Anita Collins
Founder

Vanessa Lahy
Marketing Manger

Lea Faes
Admin Manager

Thank goodness
Anita asked the
question “What if
every child had
music education?”
Anita is the heart and
soul of BBB.

Her vision to see that
music educators
around the world
needed access to the
neuromusical
research has
changed the lives of
so many. 

Busy coming up with
new ideas, writing
copy and promoting
BBB is what Vanessa
likes to do.

You might meet
Vanessa at a course
(she’s the one taking
photos for Facebook)
or she might be in
touch asking you
about your BBB
experience and your
music initiatives. 

If you have a
question about BBB,
are looking for
something in our
member hub, make
a purchase or just
need some help then
Lea is your girl. 

Lea keeps us all
organised and on
task, is always
smiling and just an
email away.
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better understand what you will learn
at a BBB Educator course
gain confidence to explain the value of
the course to your school leader
know how the course will help you
achieve your goals

We now have a Let’s Chat option on the
website to help you.

Book a free 15 minute call with Vanessa, to
discuss any questions you may have to:

Let's Chat

BBB NEWS

Bigger Better Brains
Educator Course 2023 

Australia's most popular
course in music learning and
brain development

Over the last three years over 500 music
teachers have become BBB Educators
and are changing the narrative around
music education.

The course is unique, life-changing
accredited professional learning.

It is a two-day immersion into
neuromusical research with Dr Anita
Collins which will leave you inspired,
confident and brimming with amazing
new ideas.

So, will you join 500+ music teachers who
have experienced the life-changing
impacts of this course?

12 & 13 May 2023 Melbourne

BBB Educator Course

Sydney

Brisbane

16 & 17 May 2023

20 & 21 May 2023

Find out more and
register here.

All courses in CBD location
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We have applied for an Australian
government export grant. 

If successful we will use this funding to
expand BBB overseas in 2023/24. 

We will travel to the UK, USA and Canada
to meet industry stakeholders and
develop partnerships to run our BBB
Educator courses and work with schools.
We already have many BBB members in
these countries and work  with numerous
organisations. 

Guess what? The BBB Team have been
busy applying for business development
grants as we have very big plans for
Bigger Better Brains. 

Dr Anita Collins has been awarded a
Churchill Impact Funding grant. 

This is only the second time these grants
have been awarded and supports
Churchill Fellows, of whom Anita is one,
to implement a project to further the
learnings from their initial Churchill trip
overseas. 

Anita will be creating an automated
e-tool for school leaders to critically
evaluate their music program and
identify areas for improvement to
include in their strategic school
improvement plans. 

After the development phase, this
ground-breaking tool will be available to
all Australian schools and systems. Anita
hopes she can create versions for other
countries. This tool will help support
school leaders to make better long term
and strategic choices about how to
support music learning in their schools.
What an exciting project!

Making BBB Bigger and
Better with Grant Funding 

BBB NEWS 5

Finally, there is a digital transformation
grant. 

This one is a game-changer that you will
love. It will assist us to develop a brand
new and better BBB website. There is so
much neuromusical research that is
constantly changing, and we want the
very best web experience for you! 

BBB will be the global ‘go-to resource’ for
music educators everywhere.

There are so many opportunities for
us to change the narrative and
advocate for music education on a
global scale. 



What is collaborative advocacy? It was,
honestly, a term I thought I had
brilliantly created. But then I asked
Google and found it is a term used in
disability advocacy. I started reading
about it and found terms like highly
effective communication strategies,
facilitative behaviours and interest-
based problem-solving.

These are all fantastic terms and ones
that apply neatly to the approach I, and
an intrepid group of music education
advocates, are taking in a new initiative
in Australia.

Let’s backtrack. In 2018 I became
involved in making a three-part
documentary for Australia's national
broadcaster. This documentary followed
a school in a challenging area as they
implemented a music program. When I
put it as blandly as that I don’t think I
would watch it, but when you overlay
the storytelling of the student's  

journey of wonder and discovery, the
teachers gradual exposure to the
educational impacts music learning can
make, and mostly of the gratitude and
personal development of the parents, it
was an amazing experience for everyone
involved. 

The documentary moved the Australian
public, and I only realised afterwards that
it was because we gave them a look
inside the world that only music
teachers really get to see. It was a behind
the scenes view of the power of music
with all of its messiness and beginner
instrument sounds.

As part of the that process I got to meet
a lot of philanthropists, which was new
to me. I found myself being asked very
blunt but very good questions. They
would say “I have money to give and
surely that will fix it [the equal provision
of music education to every Australian
child]”.

MUSINGS FROM ANITA 6



MUSINGS FROM ANITA

It is much harder and time-consuming
to be the school leader who sees music
education:

I was forced to explain that, while
financial support is vital, equitable
access to quality music education has
some far larger mountains to scale if it is
going to be a reality. Money can buy
instruments and new buildings and
even train teachers, but if the
educational will is not there, nothing will
be sustainable.

Let’s look at the educational will. Some
school leaders love the idea of a music
program, but when I have scratched the
surface, the reasoning behind it is not
always well-informed or educationally
sound. 

Their motivation may be one of
recruitment - a music program is an
opportunity to attract parents to enrol
their students in their school over the
one down the road. Their motivation
could be extension experience - after all
the students who are interested in
music tend to be the ones who perform
well academically and need something
more challenging. Their motivations
might be interest or add-on based - they
want to provide their students with
opportunities to explore their interests
and so a selective music program needs
to be on the list.

In many ways, their educational will is
not driven primarily by educational
outcomes for every student, just for
some students. These types of
motivations can easily lead to a hands-
off approach from a school leader, a “just
make it happen, I don’t want to be
involved in the day to day running, and I
want a performance at every assembly”
approach.
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for every child 
for its artistic worth and
as a whole school collaboration that
involves every teacher, student and
parent.

This last description is the type of school
leader music educators would love to
work with. A school leader who is
immersed in the evidence, willing to
learn and above all willing to ask
questions on what effective support
really looks like.

If I go back to our philanthropists’
question – money doesn’t entirely fix it,
although it absolutely helps. This is
because to shift the educational will to a
quality, ongoing and sequential music
education for every child, is about re-
educating, updating and upskilling the
school leader. What’s more they need to
want to, or be convicted to, enter into
that process.



MUSINGS FROM ANITA

This is where collaborative advocacy
comes in. Highly effective
communication strategies could be
experiences of music learning that
communicate its worth on all levels for
all children. 

Talking and writing are nowhere near as
effective as sitting a school leader next
to the clarinets in a beginner school
band for an entire rehearsal and letting
them see your work and explaining why
you work that way. Better still, do the
same with parents and then get them to
talk or write to the school leader the
same day about their experience.

Facilitative behaviours are designed to
make it easy for a group to achieve its
desired outcomes. If a school leader’s
outcome is only for a select group of
students, then making it easy from a
logistics and implementation
perspective to make it available to every
child is something music educators can
do. We are some of the best problem
solvers in the world, we can organise
mass events and creatively timetable
like a pro, but we don’t always think we
have permission to solve a school
leader’s problem.
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If we make it so easy to implement the
school leader has no choice but to say
yes, then we are the ultimate winner.

Finally, interest-based problem solving –
what is the school leader interested in
and how can we a) evolve that interest
from performances on assembly to
meaningful music learning for every
child and b) make them think it was
their idea? We start where they are and
work with them, just like we do with a
student, to educate them to a new and,
dare I say, enlightened, place.

Money is great. Money helps. I thank all
of the incredible philanthropists who
support, although they shouldn’t have to
sustain, music programs. But sometimes
I wonder if we use a lack of money or
support, whatever that looks like, to feel
like we don’t have power or influence.

We must create musically trained
students who can get up on stage and
perform with confidence and self-
awareness out of nothing. Surely, we can
shift the mind of a well-intentioned,
well-educated school leader to a new
level, and that level is the level we live in.



BBB EDUCATORS WIN 
EXCELLENCE IN KODÁLY
INSPIRED MUSIC EDUCATION

BBB STORIES

There are so many amazing teachers
advocating for music education. Here
are a few more BBB success stories that
are too good not to share!
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Gaby works as a Music Education
Network Field Officer in South Australia
and is President of Kodály SA.

She mentors at the ‘grass roots’ in the
classroom with educators and site
leaders. She models excellent practice
and shares current research about the
value of music education and the role it
plays in an educational context. Her
passion is Early Years, where music
allows students to flourish, especially in
pre-literacy skills, something we at BBB
are also passionate about. 

Gaby says she is so grateful for Anita’s
research and her work in early
education and literacy as it encouraged
her to pursue mentoring and resulted
in this opportunity.

Educators travel from around South
Australia to learn from Gaby, watch her
teach, and to see her passion in action.
She has personally connected with over
800 educators offering professional
development and mentoring. Gaby says
“I'm blessed with my wonderful work
and my motto is to not hold onto
knowledge but pass it on and share it. It
is for everyone.”

Over the last 4 years, John has
completed research in Australian First
Nations student education. This interest
is due to his observation that there was a
lack of engagement and participation
from First Nations students within the
school context. 
 
John worked with community groups
and elders to develop a culturally
responsive repertoire of songs to use
specifically in the Year 7 program. He
surveyed students over two years
regarding First Nations music, the
teaching of it, and their desire to learn it.

Gaby Freer's Kodály award is for
mentoring. She is so passionate
about giving back and believes music
is for all.

John Goulter is Head of Music and
Performance at St Patrick’s College
Townsville and his Kodály award is for
Aboriginal and Torres Strait Islander
Peoples’ Perspectives. .



The students found the music helped
them to participate in the classroom
setting, they enjoyed singing, learning
the music and its' history and created
connections between friends through
music. This program has increased the
amount of positive and authentic
representation within the school
community and within the music
classroom. 

Overall there is a 900% increase in First
Nations students electing to study
music from 2018 to 2022 since the
implementation of culturally responsive
teaching materials and pedagogies. It
has also given First Nations students
more confidence in performing on
assemblies and awards nights. 

SMEA provides PD opportunities for
music teachers and educators in the
province. Their educators, like so many,
are feeling burnt out, pulled in all
directions and struggling to find the
time and energy for PD. 

BBB were thrilled to support this day by
sharing slides on neuromusical research
to assist presenters. Anita’s expert work
is sought after in many countries and we
look forward to welcoming more
Canadian members to BBB+. 

SMEA are concerned for the health and
wellbeing of students in Canada, and we
all feel this is our own countries, schools,
classes and community. They know
music is a powerful tool for wellbeing,
agency and empowerment and are
advocating for this at all levels. They also
believe that one single teacher
understanding and advocating for
music learning and the brain can affect
thousands of students.

Saskatchewan is a great example of
what can be done! To learn more about
their  Music Education Day click here 
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We know Gaby and John will welcome
any questions. If you are interested in
their work please let us know. If you are a
BBB Educator post or DM on the
Educator-only Facebook. 

The BBB community is about us sharing
ideas and learning from each other. 

MUSIC EDUCATION DAY IN
SASKATCHEWAN, CANADA 

September 15, 2022 has been
proclaimed Music Education Day in
Saskatchewan and will be celebrated
every year in the Canadian province.

This day promotes music education and
celebrates the importance music
education has on everyday life. The hard
work and powerful advocacy of
Saskatchewan Music Educators
Association (SMEA) has been amazing –  
they made this happen for their

SMEA Music Education Day

https://www.saskmea.ca/musiceducationday
https://www.saskmea.ca/musiceducationday


ARIA
Music
Teacher
Awards
Kath Dunn is from Wollondilly Public
School in Goulburn, Australia and has
been teaching there for 24 years. 

This year Kath has been nominated for
the Telstra ARIA Music Teacher Award
by her Principal, who wanted her
amazing work in the school to be
acknowledged. So many teachers
applied or were nominated , and now it
is down to just 4, one of whom is our
very own BBB Educator Kath Dunn. 
 
Kath is not a musician or a trained music
teacher; she learned flute at high school,
has a passion for music and as a primary
teacher had experience delivering music
lessons in class. 

Six years ago Kath took on the release
from face to face teaching role (RFF) and
was able to choose a specific area to
teach in her school. She chose music as
she “saw a need to develop a school
program that gave every child equal
access to a sequential and engaging
program.” RFF is releasing the
classroom teachers from their teaching
for planning time. Kath teaches music to
the classes for their teacher's RFF time. 

COMMUNITY INTERVIEW

“This award is
exciting, a huge
honour and so very
special but most
importantly it's an
opportunity to talk
about music
learning and
increase the value
society places on
music education."
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Kath Dunn - Nominee
2022 Telstra ARIA Music Teacher Award 
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COMMUNITY INTERVIEW

The teachers have seen the results and
have wholeheartedly embraced this
program. They have seen students who
are not able to clap their hands together,
who miss their knees and cannot keep a
beat, improve significantly. 

Over time the teachers have grown in
confidence and are surprised how
quickly they can now spot students
struggling with beat. Often, they are the
students experiencing learning
difficulties in other areas. 

Kath tells us about the school filming a
group and identifying a girl who went to
clap her hands and when she did her
hands shot over her head. This girl has
since been diagnosed with dyslexia and
now has support at school. 
 
The Kindy teachers at Wollondilly are
using beat keeping to identify students
who will need support in literacy and
early detection makes a huge difference
to these children’s reading and writing.
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Kath knew she could do a better job if
she upskilled, so she attended face-to-
face PD and accessed online courses. 

She describes her learning as a
“continuous journey - I'm constantly
adjusting what I do and seek to learn as I
find where I can improve and what
direction I want to take.” 

Beat Keeping 

With the support of her principal, Kath
has created a daily 10-minute beat
program at Wollondilly. She shared the
program with every class and up-skilled
all the teachers - this year 13 of the
school's 16 classes participate. Whilst the
greatest enthusiasm has been in K-3
classrooms, with literacy teachers and
learning support, Years 4-6 have options
as well.

The students are singing and using their
body and cups to keep beat and even
pool noodles cut in half for drumming.
Kath has demonstrated that music-
making can be at anytime with anything
and just 10 minutes makes a difference!

The Results



COMMUNITY INTERVIEW

How the program came about?

Kath had been to conferences,
completed online training and
attended the Canberra BBB Educator
course in 2020 where she was inspired
and really became interested in music
and the brain. Kath says there is a lot of
information on neuromusical research,
and it all pointed to the impact and
value music learning can have,
especially in early learning. 
 
At the end of every BBB Educator
course everyone shares an idea and
action with the group and this is where
Kath’s beat keeping program began.
She says “I might not have the skills to
implement a strings program, but I sure
could create a beat one” and like many
of us she knew it would have a
profound impact on students. 
 
Kath went back to her principal and
presented the benefits of bringing beat
into school – she was prepared with
data and research and had a clear
vision. It helped that beat keeping
would not cost anything in terms of
music resources. The principal believed
in giving staff opportunity to use their
passions to support students and this
was an example of that!
 
The next step was getting the staff
engaged, as the beat keeping program
had to be voluntary. Kath presented the
benefits of music learning at a staff
meeting, summarised the research and
ran hands-on activities. At the end of
the day she had the staff buy in!

The school has a new Principal now,
Bede Darcey and he says..."Kath's beat
program focuses on building rhythm
and reading music through body
percussion and percussion.

There are four nominees for the 2022
Telstra ARIA Music Teacher Award. We
want to congratulate all the nominees. 
Voting closes on 16 November so
please check out the nominees and
vote for BBB Educator Kath Dunn here 
www.aria.com.au
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This program works the same part of
the brain that is needed to read. It is
incredible to see all learners engaged in
the program. 

We are very fortunate to have Kath’s
expertise working across all classes
here at Wollondilly Public School; the
kids love what she does."

https://www.aria.com.au/


WHAT REALLY HAPPENS
IN THE PERCUSSION
SECTION?
I am lucky enough to practise my
teaching skills every week with several
concert bands who are at varying levels
of development. Our younger bands are
lucky enough to have two conductors
and a percussion specialist at every
rehearsal.

The younger or less experienced the
band, the greater the appreciation I have
for the percussion tutor. This is because
learning how to set up, organise and
play even the simplest percussion parts
requires high levels of executive
function. This is something that young
percussionists are yet to develop, so
having a percussion tutor who can
direct, guide, and develop these
students and their skills is just as the
Mastercard ad used to say, priceless. As a
conductor, it means I can focus on the
development of the entire ensemble
while feeling confident that the
percussionists are being guided in the
many little things they need to learn.

One week, our percussion tutor was
away. This meant I took over the
percussion tutor’s role for one rehearsal. I
knew the routine for unpacking and
arranging the instruments and I could
help them with little prompts so that
they would be ready to play and
followed the conductor’s instructions. I
could even play along with a few parts
for those students who were a little lost.
But most of the time, I hung back and

allowed the students to work things out
for themselves.This allowed me to
observe their behaviours, and when I
looked beyond their music playing
abilities, I started to observe their
decision-making, spatial and other
executive function skills. This got me
thinking about what is really happening
in the percussion section.

PROFESSIONAL LEARNING

Football is Life | Percussion is Life

Anyone who has watched Ted Lasso will
know that the phrase “Football is Life” is
the mantra of an incredibly talented and
enthusiastic football player on the team
at the centre of the story. As I sat back
and observed these percussion students,
it struck me that the skills they were
being challenged to master could fall
into the same category – “Percussion is
(and teaches) Life” (we should put that
on a t-shirt).
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I should give a little context to the
group I was observing. There were
seven percussionists who were at an
intermediate level, playing on a full set
of percussion which required a variety
of skills from playing timpani, snare
drum, marimba, auxiliary drums
through to the more obscure
instruments such as tubular bells and a
plethora of handheld percussion. In a
nutshell, these students had a good
grasp of their music reading and
playing skills but are not yet at the level
of self-expression and musical
independence of our advanced concert
band players.

They are also not yet at the level of
highly performing executive function
skills. These students are between 14-17
years of age, and while their executive
functions skills are (hopefully) well on
their way to maturity, they are by no
means there yet. I often joke that
executive function skills could be
renamed as grown-up skills because
they are the skills, we need to be a
grown-up and function productively
and independently as adults. Could it
be the secret to developing grown-up
skills is hidden away in the percussion
section?

Hot & Cold Executive Function Skills

Executive function is a set of cognitive
processes that enable us to control
attention and regulate behaviour. They
are often divided into two categories:
hot and cold executive function skills.
Hot executive functions refer to the self-
management skills we use in situations
where emotions run high. Cold
executive functions refer to the skills we
use when emotions aren't really a factor
and include planning, cognitive
flexibility, working memory, behavioural
monitoring and inhibition.

Music learning has been associated with
the positive development of both hot
and cold executive functions. This is
because learning a musical instrument
relies on the use of many executive
function skills simultaneously. It stands
to reason that if an activity like music
learning requires the activation of so
many skills at once, then it is likely to
enhance those skills through both
regular use and ongoing challenge.

A recent study, lead by Ulrike Frischen
and published in 2021, found that the
younger a student was when they
began learning music, and the longer
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lthey learned their instrument, the better
some of their hot executive functions
were.

The same study reinforced previous
studies that showed that many of the
cold executive functions were enhanced
by music learning, with the ability to
delay gratification, known as inhibitory
control, had a significant impact on
improving many other cold executive
functions. 

As the researchers said, “Since learning a
musical instrument requires a lot of self-
discipline, focusing on long-term goals,
and resisting temptations, it seems
reasonable that it is associated with the
ability for delayed gratifications.” (p. 565)

While the definition of cold and hot
executive functions seems clear, when I
observe students learning, they are
activating simultaneously as well as
influencing each other. Two examples I
am about to share contain both hot and
cold executive functions. This is the
beauty of music learning; it challenges
the brain to integrate all of these
experiences for the higher goal of
making music as correctly as possible
and learning along the way.

Flexing the cognitive muscle

One of the percussionists was playing
an auxiliary percussion part. She had a
diagram of her set-up on her music
(once again all-hail the fantastic
percussion tutor) and she followed it to
the letter. But then one of the
percussionists was absent that day, on
another auxiliary percussion part, and
she was asked to cover both parts.

She looked at the conductor and went
blank. It is almost like I could hear the
record-scratch sound and the crickets
that followed in her ears. She was
momentarily lost because she knew her
set-up and couldn’t “see” in her mind
how to adapt it for these new
requirements. Music teachers would be
familiar with this moment, and many
either issue a direction for the student
to follow or ask a leading question so
they can start the process of solving the
issue for themselves.

For whatever reason, I wasn’t close by
the student when this change of
requirement was requested, so I didn’t
get to jump in, and I am glad I didn’t. I
feel like what I observed afterwards was
a slow-motion activation of her cold 

What is really happening in the
percussion section?

What did I see as I let the percussion
section make decisions, solve problems,
manage themselves and their emotions
and work together as a team for a
common goal? I saw brains growing! 



executive functions, the watching of
cognitive growth in action. This
percussionist looked at the missing
students’ part of the music, looked
around for the instruments she needed
and started gathering them. I saw two
other percussionists retrieving
instruments for her without direction,
which I would label as prosocial
behaviour in action, they had a sense of
empathy for their fellow musician and
acted on a sense of agency to help her.

The percussionist amassed the
instruments and then arranged them
within her arms reach. As the piece
commenced, she soon adjusted the
additional instrument placement so she
could play them better, indicating the
activation of cognitive flexibility and
spatial awareness. The band knew the
piece reasonably well, and I saw her
using her auditory memory of the piece
to inform her where the additional parts
should be played before she saw them in
the music. 

This information transferred to her
working memory, then into her spatial
and motor memory so that she could
choreograph her movement to the new
requirements of her dual parts. She got
flustered the first time she started a new
section, but then she simultaneously
calmed her anxiety levels and went into
problem-solving and divergent thinking
mode, step by step improving the
quality of her experience and her
musical accuracy.

She didn’t realise she was activating all
these cognitive processes at once. She
also didn’t need recognition for how well
she executed these processes. She
understood the expectation of the
conductor and the music learning

PROFESSIONAL LEARNING 17

environment and that it is your role to
solve the puzzle so the greater goal of
contributing to the team or ensemble is
achieved. This is social learning at its
very highest that promotes individual
and selfless contribution for the greater
“good”.

Body meets brain and back again

There were so many examples in this
one rehearsal of music learning
enhancing executive function
development, but one that stood out
was the student who was on timpani
who also, due to an absent student,
needed to also cover the woodblock
part. The additional part of a four-bar
repeated rhythm in a percussion break
section when the timpani was not
playing.

Again, for context, the student on the
timpani part is VERY tall. He ducks when
he walks through a standard door. I am
talking tall! He was asked to cover the
woodblock part. He looked around, saw
the instrument on the table behind him,
and instead of moving it, he balanced on
one leg, reached over, found he could
reach the instrument well enough to
play it, and proceeded to play the
rhythm.



It reminded me of something that John
Cleese in his Faulty Towers character
would do with his silly walks. Again,
instead of intervening, I watched to see
if he continued to play it in this manner,
or if his cognitive flexibility kicked in to
find a more efficient and effective way to
play this part.

He did not change his choice, even after
missing the woodblock entirely a few
times and having the conductor ask him
to ensure his entry was perfectly in time,
he stuck to his choice. His spatial skills
told him he could reach it so there was
no need to change the position. The
greater goal of effectively executing the
rhythm correctly every time for the
greater good of the ensemble hadn’t
really kicked in to influence his
behaviour.

Time to intervene I thought, but I chose
to ask him a question – “if we moved the
woodblock closer what would be the
result?” His response was priceless – “I
would probably get it correct every time,
but I like to see if I can do it the hard
way.”

PROFESSIONAL LEARNING

Want more? Find our full library
of professional readings in the 
Member Area. 
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Executive functions in the adult world
are very focused on efficiency and
effective use of energy, both cognitive
and physical. But this student’s response
got me thinking about the learning
environment that music provides for the
exploration, extension, and creative
development of our student’s executive
function skills. Learning music in a
group allows for trial and error without
right or wrong, just the journey towards
doing it better. It allows for unexpected
and social supported challenges, much
like pulling a sled up a mountain
together. It allows for creative and
divergent solutions to emerge, be
tested, and be appreciated.

The percussion section is not the only
section that challenges our executive
function to grow. Learning any musical
instrument, including voice, in a formal
and disciplined way and then rehearsing
and performing in a group is the
crucible of executive function
development. All we must do is watch,
listen and catch the growth when it
happens.

Citations

"Learning Music involves all
the aspects that account for
than effective training of
executive functions"  
Diamond & Lee (2011) 
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New Infographics 

The BBB+ hub is constantly growing with
new resources and tools that you can use
straight away. Check out some of the
new items we have loaded into the hub
over the last few weeks! 

This month we launched two new
infographics on the BBB+ site.

Print and hang in your office, studio or
classroom, email to a colleague or share
on social media - these infographics are
the perfect tool to help you spread the
word of the AMAZING benefits of music
education.

Click here to see the full library 
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E-Book Area

Who has the time to read text heavy
research papers and 30-page long
articles - not us (at least not all the time). 

The new BBB E-Book Area will be your
one stop shop for short, easy to read,
ready to share resources.

Our first E-Book "The art of music
education advocacy" is a punchy, bite-
sized 10-page starter manual for finding
your perfect advocacy argument. 

1. Log into BBB+ 
2. Click on Bonus Resources
3. Scroll down to E-Books
4. Select, download and save

We want to make BBB+ your ultimate
teaching resource. If you have an idea
for a tool or resource let us know by
filling out the "let's chat" form here.

https://biggerbetterbrains.com/infographs-and-posters/
https://biggerbetterbrains.com/infographs-and-posters/
https://biggerbetterbrains.com/bonus-resources/
https://biggerbetterbrains.com/lets-chat/


Knowledge isn't
power until it is
applied

Take the time to observe your
own students solving musical
(and non-musical) problems. 

 What did you learn?


